Extra Detail on Story Structures 

Dear 1199EDN Pre-Service Teachers,

There are many ways of telling stories – the way you choose to structure your piece will depend on the kind of story about teacher identity or role you want to tell. 

In 1199EDN, we have been focusing on the relationship between communication, teaching and learning. Assignment 2 highlights this relationship. 

How? 
Technically (stylistically):  You will use the art of storytelling to demonstrate your effective verbal (including vocabulary choices) and non-verbal language communication skills. 
AND  
Professionally:  You will “TEACH” a concept that relates to your understanding of the significance/impact of teachers’ communication in terms of their professional identity and/or role. 
Key Point: Teachers are powerful and effective communicators. Communication is at the epicentre of our work as teachers, impacting on: our capacity to create supportive classroom communities; our interpersonal learning relationships; the capacity to teach, and for students to learn, knowledge and skills in ways that are engaging; our ability to inspire students to be critical and creative thinkers; to encourage our students to be confident learners; and our capacity to collaborate with colleagues and partner with guardians/parents. If you haven’t started your story yet, think about a concept/idea that might be relevant to this key point. 

Some ideas/concepts some of your peers have worked on in the past are included here to help you think about the concept you wish to teach. Please discuss your idea with your tutor if you are unsure it suits the task. 
Some concepts are: 
· The power of positive language – inspiring students to be their best requires praise and constructive advice not criticism and shame.
· Many students struggle with belonging – we can make a difference by creating opportunities for collaborative talk and listening.
· Being supportive and inclusive means giving all students the chance to voice and explore their ideas.
· Maths is magical – how we can teach Maths in engaging ways that motivate kids to learn.
· Breaking the silence – how to have restorative conversations about bullying
· What I’ve learned about teaching students with disabilities from coaching special needs kids in sport.
· [bookmark: _GoBack]How failing solo taught me 3 key strategies for academic success: listen to understand, ask the right questions to learn, and collaborate to know. 
This task helps you build your professional identity. Your audience are pre-service teachers; you want them to gain something important that they can think about and/or apply in their own teaching.

Now, once you have chosen a concept/idea, you have to think of a great way of communicating your message. There are many ways you can structure a story – we want you to find a narration style that best suits you. 

Key Point: Stories generally follow a chronology that includes: an introduction, a body and a conclusion. I have used these structures in each of the examples.
EXAMPLE of a published story:
Parable/fable/folk-tale: Jack and the Beanstalk
Concept/idea: Supportive teachers relate to their students in interpersonal ways. In the 21st century we have an ethical role to help our students become critical thinkers and good decision makers for there is a world of change in which their destinations are unknown. 
Introduction/Orientation: Establishes the setting, characters and context. Note, the idea/concept of the story is only being hinted at, and will not be fully apparent to the audience until the end. The speaker takes them on a wise journey.
(Excerpt from an Orientation)
Three hundred years ago, in a small village, in a small part of the world, there lived a small boy who had big responsibilities that his friends could not truly understand. Jack’s father had passed away, and although he was only a young lad, he lived the life of a man. His mother had grown angry with grief, and Jack had slowly replaced his father on the farm. At first, he was content to labour in the same way as his father had done, but as time passed, he grew dissatisfied with the pitfalls of his family’s poverty. The land was bare, and their cow Milky-White, the only one who had survived the drought, nolonger produced any milk.  Jack wondered if there was another way of re-farming the land for crops instead of dairy cows…but he knew nothing of crops.  All Jack had was his two eyes to see the soil was still moist and red in parts. He had word of a market outside the borders of his townland; a cosmopolitan place where merchants came to barter and trade. He dreamed of travelling to the market, and of all the exotic plants and crops that might be. The other lads laughed at his plans, “oh Jack you’re a fool. You sure already have everything you need. You still have a hoe to till the soil, a lump of bread for your supper, and a bed for head”. His mother was wild with fury when she heard of his plans for the farm, “you’ll go to this market of yours, but you will only go to sell our poor cow Milky White to buy what I’ve said – mind you now – don’t you even think of those fancy ideas in your soft head”. 
Foolish, daydreaming Jack set off for the local market on the following Saturday with the cow, a list of goods, and a questioning mind…what if I should meet a merchant? What might I exchange for a cow?
The merchant’s eyes narrowed as Jack weighed the value of the three green beans in his hand. The cow he knew was a good trade – in a lush small paddock she would soon yield milk, and he would grow rich from the profits of butter and cheese. The beans, after three autumn plantings, had failed to produce a sprout in the dull muted brown soil of his townland far abroad. 
As Jack looked at the beans, he felt for the first time the full burden of his father’s death and his mother’s widowhood. He remembered the old schoolmaster who taught him about seasons, numbers, and something more…that a moment comes when a boy realizes he has become a man, and he must follow the compass of his life, even if it leads away from his old familiar destination.
Jack swapped the reins of his lean, weary cow for the bright green promise of magical beans.  Yet…when Jack arrived to the fury of his mother’s voice – “three beans for one cow when I might have had twenty pounds”, he fell into deep regret, throwing the beans away. Jack’s spirit was broken.
Body/Complication: Establishes the problem, crisis, issue
(Excerpts from the Complication)
When Jack awoke to dim light flickering through his window, he rushed to the pane to see what strange eclipse had blocked the sun. His eyes grew wide as he saw three burgeoning green limbs climbing toward the sky. With frightening delight he rushed past his mother, and her scowling face, and with foolhardy eagerness began a perilous climb.

Twice Jack had climbed the vine, and claimed his prize of gold, and golden eggs. His mother now rich, and his friends full of envy, made Jack feel accomplished as a man…yet the compass of his conscience was truly broken. As the Ogre ferociously roared, pursuing Jack with thundering steps, the golden harp weighed heavily on Jack’s back – he’d grown soft and lazy with wealth. He scarpered thoughtlessly down the vine, hearing only his heart beat thrumming in his eardrums…with axe in hand he swung at the base of the last remaining vine. BANG. THWACK. CRACK. The vine came tumbling down, with the giant who now lay dead.
Conclusion/Resolution: The problem, crisis, issue is resolved and there is some apparent moral message or wise meaning at its end.
(Excerpts from the Resolution stage)
Jack stood still, as he watched the Giant’s solid form. For too long Jack had taken from this beast, believing his actions could hardly be measured as theft when the giant had so much more, and he himself was poor. Yet…as Jack looked down upon the place where the giant’s neck was broken, something broke within him. 

A merchant appeared at the gate, and called out to Jack by name. He was surprised as he looked into the dark hazel eyes to see what he had not before. Although he was not the same man as the one who influenced his boyhood, this man’s eyes reminded him of his old schoolmaster. This was a man of an extraordinary kindness, a man of magic who spoke with an earthly wisdom…
“You are a man Jack, and a man must follow the compass of his life, even if it leads away from his old familiar destination. Your time on the farm is done; kiss your widowed mother goodbye; the vine will be restored only this once for you must now live in the Giant’s lands and rule his people”.
With a weeping heart, Jack began his solemn climb. He had pursued his dreams with greed, and now his destination had been thrust upon him with an unwelcome force. It was only as he reached the final branch that a forgotten part of a memory came to mind…his old schoolmaster’s words “You are a man, and a man must follow the compass of his life, even if it leads away from his old familiar destination. But remember your path is entwined with many others, so weigh each decision as carefully as you would three tender beans.”
Jack ruled his new kingdom with a measured hand; his crops flourished and his counsel was wise…In time he was happy, and he was loved by his people.
Relationship to concept/idea: remember to relate to 1199EDN communication, teacher identity, role 

(Excerpts from the Relating stage)

When I think of young people in the 21st century they remind me of Jack – the world, albeit through social media and fast travel, is imminently close like the giant’s realm with its promises of rewards, fulfilment and easy opinions at the click of a ‘Like’ or a quick Snapchat. We know our students, like Jack, are daily exposed to the ideas of the world, and practising the skills of judgment and decision making.  As classroom teachers we have the opportunity to communicate messages to our students that counteract what might potentially become a culture of self-indulgence. We are a profession that values integrity, justice and equity – and through our teaching students are empowered to find an ethical way of being in a global world, which will see them work in new fields, and travel for pleasure or permanency to places where they encounter diverse people, cultures and experiences.


In some corner of Jack’s young adult mind, in the midst of his world of loss, poverty and responsibility there was a moment of transformation – a moment when the schoolmaster engaged Jack in actively listening to an idea that would shape the moral compass of his later life. Jack was taught a lesson that enabled him to eventually become a just, and fair foreign leader. In the midst of the hustle and haste of our busy classrooms, let us remember Jack’s schoolmaster’s tale:  “You are a unique individual, and an individual must follow the compass of his or her life, even if it leads them away from their old familiar destination. But remember your path is entwined with many others, so weigh each decision as carefully as you would three tender beans.”
 

[image: ]






I want to tell my story in a personal kind of way… try telling a story using your own personal experience, or the experience of someone you know.
EXAMPLE of a personal story:
Remember you are telling an experience that you are comfortable sharing in a public forum, and one that will empower pre-service teachers to think about their professional identity and role
Personal story: Pearl Arredondo tells her story growing up as a gangland daughter and later becoming a star teacher.
Concept/idea: Teachers are influential advocates of change – we need to communicate and collaborate in order to propel students beyond the limitations of their circumstances.
Introduction/Orientation: Establishes aspects of personal identity, setting, and context. Note the strong emphasis on indicating what the story is going to be about, and the concept/idea that the audience will be challenged to think about. 
(Excerpts from the Orientation)
So I grew up in East Los Angeles, not even realizing I was poor. My dad was a high-ranking gang member who ran the streets. Everyone knew who I was, so I thought I was a pretty big deal, and I was protected, and even though my dad spent most of my life in and out of jail, I had an amazing mom who was just fiercely independent. 


Kids like us, we have a lot of things to deal with outside of school, and sometimes we're just not ready to focus. But that doesn't mean that we can't. It just takes a little bit more…But I really needed a support network, a group of people who were going to help me make sure that I wasn't going to be a victim of my own circumstance, that they were going to push me beyond what I even thought I could do. I needed teachers, in the classroom, every day, who were going to say, "You can move beyond that." And unfortunately, the local junior high was not going to offer that. It was gang-infested, huge teacher turnover rate. So my mom said, "You're going on a bus an hour and a half away from where we live every day." So for the next two years, that's what I did. I took a school bus to the fancy side of town. And eventually, I ended up at a school where there was a mixture…So there were a lot of teachers who were like, "She's never going to make it. She has an issue with authority. She's not going to go anywhere." Some teachers completely wrote me off as a lost cause.

But then, they were very surprised when I graduated from high school. I was accepted to Pepperdine University, and I came back to the same school that I attended to be a special ed assistant.
And then I told them, "I want to be a teacher."
And boy, they were like, "What? Why? Why would you want to do that?"
So I began my teaching career at the exact same middle school that I attended, and I really wanted to try to save more kids who were just like me. And so every year, I share my background with my kids, because they need to know that everyone has a story, everyone has a struggle, and everyone needs help along the way. 

Body/Complication: This section of a personal story takes the listener on a real life journey, exploring the intentions, actions and consequences of someone’s experience. Rather than having one big dramatic moment like an imaginary story, sometimes our personal stories involve lots of turning points along the way to self realisation. The storyteller keeps returning directly and indirectly to their main message.
(Excerpts from the Complication)
As a rookie teacher, I created opportunity. I had a kid one day come into my class having been stabbed the night before. I was like, "You need to go to a hospital, the school nurse, something." He's like, "No, Miss, I'm not going. I need to be in class because I need to graduate." So he knew that I was not going to let him be a victim of his circumstance, but we were going to push forward and keep moving on. And this idea of creating a safe haven for our kids and getting to know exactly what they're going through, getting to know their families — I wanted that, but I couldn't do it in a school with 1,600 kids, and teachers turning over year after year after year. How do you get to build those relationships?

So we created a new school. And we created the San Fernando Institute for Applied Media. And we made sure that we were still attached to our school district for funding, for support. But with that, we were going to gain freedom: freedom to hire the teachers that we knew were going to be effective; freedom to control the curriculum so that we're not doing lesson 1.2 on page five, no; and freedom to control a budget, to spend money where it matters, not how a district or a state says you have to do it. We wanted those freedoms. But now, shifting an entire paradigm, it hasn't been an easy journey, nor is it even complete. But we had to do it. Our community deserved a new way of doing things.

And as the very first pilot middle school in all of Los Angeles Unified School District, you better believe there was some opposition. And it was out of fear — fear of, well, what if they get it wrong? Yeah, what if we get it wrong? But what if we get it right? And we did. So even though teachers were against it because we employ one-year contracts — you can't teach, or you don't want to teach, you don't get to be at my school with my kids.

Conclusion/Resolution: In this section of the narrative, the speaker returns directly to their main message by showing the outcomes/impact of their actions/experiences, and/or reflecting on where they are at now a little further on. This section often includes a call to action or a vision for the future they want many to adopt/adapt.
So in our third year, how did we do it? Well, we're making school worth coming to every day. We make our kids feel like they matter to us. We make our curriculum rigorous and relevant to them, and they use all the technology that they're used to. Laptops, computers, tablets — you name it, they have it. Animation, software, moviemaking software, they have it all. And because we connect it to what they're doing — For example, they made public service announcements for the Cancer Society. These were played in the local trolley system. Teaching elements of persuasion, it doesn't get any more real than that. 

Our state test scores have gone up more than 80 points since we've become our own school.

Relationship to concept/idea: remember to relate to 1199EDN communication, teacher identity, role 

Our work has taken all stakeholders, working together — teachers and principals on one-year contracts, working over and above and beyond their contract hours without compensation. And it takes a school board member who is going to lobby for you and say, "Know, the district is trying to impose this, but you have the freedom to do otherwise." And it takes an active parent center who is not only there, showing a presence every day, but who is part of our governance, making decisions for their kids, our kids.

Because why should our students have to go so far away from where they live? They deserve a quality school in their neighborhood, a school that they can be proud to say they attend, and a school that the community can be proud of as well, and they need teachers to fight for them every day and empower them to move beyond their circumstances. Because it's time that kids like me stop being the exception, and we become the norm.
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A second EXAMPLE of a published story:
Earlier we explored how powerful parables/fables/folktales can be. These are published tales, but come from the tradition of oral storytelling and are deliberately told in a way that is mythical, symbolic or abstract. Other kinds of published stories can be influential when we use these as an extended analogy to situate or unpack a concept with an audience. When retelling a published story, speakers are conscious of reframing how the story links back to the original idea – of using signposting. They might interrupt their story at regular intervals to focus on a key idea or point they wish to make before continuing with the narrative. 
Structure 
*** Remember you are retelling the story in your own words and NOT directly using the author’s words except when this will empower the art of storytelling by adding dramatic or stylistic emphasis. 
*** Make sure the story will empower pre-service teachers to think about their professional identity and role ***
Published story: Jane Eyre (by Charlotte Bronte)
Concept/idea: The importance of educating young people in supportive classrooms which encourage self-expression over regimented conformity to rote learning and rigid curriculum. 
Introduction/Orientation: Usually the speaker establishes the social context and setting, the concept/idea, and then s/he introduces the story.  Note that unlike a parable/fable/folktale there is a strong emphasis on what the story is going to be about, and the concept/idea that the audience will be imagining. This is because the speaker wants the audience to be able to easily compare and contrast their experiences.  
(Excerpts from the Orientation)
Aristotle proclaimed, in the days of Ancient Greece, that “educating the mind without educating the heart is no education at all” – a motto that rings very true in our era too, when we are likewise called upon by our profession to be supportive practitioners. Yet sadly there are tales of marginalisation and and harm that resonate in the lives of some students whose self-esteem and measured worth was crippled by their encounters in hostile, defensive classroom spaces. We know that teaching is about engaging the minds of our learners…but in our times, our capacity to learn and grow as human beings is futile, if our teachers are not engaging hearts. 

I want you to imagine the consequences of teaching that is attentive solely to the regulation of the mind and devoid of the affective qualities that condition our souls. Charlotte Bronte tried to bring such issues to light in the 19th century when she told the tale of Jane Eyre.

The story opens at Lowood – a reformatory school for orphaned children. Imagine the scene before Jane’s forelorn eyes – the classroom is cold and dimly lit. Only a few coals are light in the lofty fireplace, for the Headmaster has warned that children are made idle by warmth and comfort, whilst the cold stimulates the mind. The seats are cast in rows, and the seats are cut of timber with no cushions for comfort in the long hours of study and industry that must fill the hours between morn and the last hour before the sun completes his journey across the sky. Jane jumps nervously as the children file into the room, walking in straight purposeful steps, like millers to the factory floor. As she takes her seat and smiles at a girl in the row behind, she is stung by the Master’s whip to her fingers, “Cast thine eyes upwards girl, for those who look behind shall know the fires that keenly await the disobedient child”. The day begins with a sermon of damnation, and Jane now fear struck is convinced some wretchedness lurks within her soul, for she is poor and she is plain – perhaps the Creator has punished her for her wilfulness. 

Now, at this intersection of the story we can see two tragic events unfolding – firstly Jane has found herself at the mercy of a Headmaster whose words and actions whilst well intended, are ruthless and cold. The second, and much sadder point is the damage unkind words have wrought upon her self-reflection.  As weeks pass, and Autumn gives way to winter, Jane’s predicament deepens even further when her only, and I must emphasis secret, childhood friend dies. 
Body/Complication: Establishes the problem, crisis, issue
In the Summer of a new promising year, Jane now a woman grown, though still unimaginably plain and poor, applies to become a governess. Her education has fashioned her into an obedient figure, eager to please, and well versed in her native English, French, arithmetic and needle thread. In this part of the story the tragedy of the reformatory education system comes to light, for Jane can recall the names of epic heroes, chartered countries and French verbs but alas she has no understanding of herself or the world she now finds herself scarily propelled into inhabiting after eighteen years of unfeeling, regulated scholarship. 
We return to the story – she is now working as a governess in a large estate, where her talents as a scholar help the beautiful Adele, but alas, young Jane is consumed by feelings of being peculiar and out of place as she watches a new world of parties, courtship and relationships unfold around her. Jane’s education has inevitably made her a keen observers of others, but left her unable to confidently participate in private and social worlds.
Conclusion/Resolution: The problem, crisis, issue is resolved and there is some apparent moral message or wise meaning at its end.
As Jane grew accustomed to her life at Thornfield Estate, transitioning from pupil to teacher she came to instinctively sense the limitations of a schooling that devalued women, and denied scope to the profound quality of being human – the capacity to feel, and to feel equally. Bronte exquisitely captures Jane’s growing self-concept when she narrates how Jane’s predicament is one bestowed on her sex:
“Women are supposed to be very calm generally: but women feel just as men feel; they need exercise for their faculties, and a field for their efforts, as much as their brothers do; they suffer from too rigid a restraint, too absolute a stagnation, precisely as men would suffer; and it is narrow-minded in their more privileged fellow-creatures to say that they ought to confine themselves to making puddings and knitting stockings, to playing on the piano and embroidering bags. It is thoughtless to condemn them, or laugh at them, if they seek to do more or learn more than custom has pronounced necessary for their sex” 

Relationship to concept/idea: remember to relate to 1199EDN communication, teacher identity, role

Jane’s experience of learning was one that made her feel disconnected from her teachers, and her peers. In her character we see the misfortunes that might befall students in our classrooms who experience a sense of otherness, disconnection and suppression of self-expression at the expense of a rigorous curriculum that cares more for conformity than integrity. Our students come to us with diverse linguistic, social and cultural experiences – their classroom encounters are another chapter in their life story. The chapter we contribute to unfolds at a pivotal moment in their lives; the moment when they leave the shelter of childhood and transition into the adult world. We are called to teach in ways that are transactional – the sharing of ideas, the collaborative discussions, the moments of self-expression, the valuing and listening attentively to others…from these experiences we grow in confidence to bravely know ourselves and reach out to the world in a way that celebrates diversity and creativity. No child, no young adult should ever feel that learning is disconnected from self, as Jane did, as captured in the following lines: I was now to become an actor….Let us be a generation of educators who time will recall as revolutionary. Why? Because we supported our students to think, talk about and engage with the profound ideas of the world. 
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